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St John’s CE Primary School Pupil Premium Strategy 2021-2022 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St John’s Walham 
Green CE Primary 
School 

Number of pupils in school  358 

Proportion (%) of pupil premium eligible pupils 86 pupils – 24% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/22 
to 2024/25 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Barbara Wightwick 

Headteacher 

Pupil premium lead Hannah Abu-Ghaida 

Deputy Headteacher 

Governor / Trustee lead Prushad Patel 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £116,980 (nb. financial year) 

Recovery premium funding allocation this academic year 

£6090  
(summer term allocation tbc.) 

Approx £9000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year £125,980 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St. John’s Walham Green CE Primary School, we are committed to promoting 

equity for all pupils to ensure that each pupil is able to reach their fullest 

potential in all areas of their lives.  This is firmly rooted in our school vision and 

commitment to Love One Another. 

When making decisions about Pupil Premium, it is important to consider the context of our 

school and our pupils together with the challenges faced. We reserve the right to allocate 

the Pupil Premium funding to support any pupil or groups of pupils the school has 

legitimately identified as being socially disadvantaged. 

This includes: 

● Pupils receiving Free School Meals (FSM),  

● Pupils eligible for the Pupil Premium Grant (PPG),  

● Children in Care (CiC) / Looked After Children (LAC) / Previously Looked After Children 

(PLAC), 

● Pupils in families with social worker involvement, 

● Pupils in families with Early Help services involvement, 

● Children with English as an Additional Language (EAL), 

● Pupils with social, emotional and mental health needs 

 

Our pupils’ needs drive our strategy. Equity for all pupils is at the heart of our strategy. We also 

understand that this strategy is a process, not an event and it affects every individual 

differently. Our intention is that our strategy will also benefit the non-disadvantaged pupils 

alongside their disadvantaged peers.  

 

Our aim is that every pupil, irrespective of background, feels like they belong and that they are 

ready to learn and achieve their full potential. We strive to support our pupils to become 

confident, articulate and ambitious individuals. In order to do this, we recognise from the strong 

research base that supporting pupils with their development of language is crucial and 

fundamental in addressing the attainment gap between disadvantaged pupils and their peers.  

Our ambition is therefore for all children to become good readers and to develop high quality 

oracy skills with a rapidly growing vocabulary. We therefore prioritise reading across the 

school, both as a skill and as a pleasurable activity. Our School Development Plan reflects our 

prioritisation of reading. 

At St John’s, we believe that together with excellent pastoral care, high quality, inclusive 

teaching and learning is the best lever for tackling disadvantage. We recognise that supporting 

our staff to develop their professional practice will continue to be fundamental to our 

addressing all areas of disadvantage. 
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Our Pupil Premium Strategy Plan is part of our wider approach to Education recovery as we 

continue to move through the Coronavirus Pandemic.  We recognise that we need to actively 

engage with our school community to ensure that our time physically away/apart from one 

another does not create boundaries or limit our communication with our pupils’ families.   

Our staff deployment through targeted intervention both within and beyond the school day seek 

to identify and address specific areas of learning for both individual pupils and identified 

groups.  We also remain committed to ensuring that our Emotional Literacy support for pupils 

continues to offer meaningful support to those who need it. 

We are proud of our whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes, which includes but is not limited to those in receipt of the 

Pupil Premium Grant and we work together with pupils and their families to raise expectations 

of what each and every child can achieve. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

 1 Assessments, observations and discussions with pupils indicate that there has 
been a significant deterioration in pupils’ reading skills, especially phonics.  
This is particularly evident in groups of disadvantaged pupils in KS1 and LKS2. 

2 Assessments, observations and professional dialogue indicates that many of 
our disadvantaged pupils have been impacted by partial school closures to a 
greater extent than their peers.  These findings are supported by national 
studies.  This has resulted in knowledge gaps and reduced learning stamina in 
reading, maths and writing. 

3 Our attendance data has identified a group of pupils, predominately 
disadvantaged, with persistent absence and/or significant punctuality concerns 
which directly impact their learning and emotional wellbeing.  This has been 
exacerbated by parental anxieties during Covid and mixed engagement with 
home learning, particularly where adult support is needed. 

4 27% of our class teachers are within their first 2 years of teaching where their 
early development as student teachers and class teachers has been 
significantly affected by school closures.  

5 Social, emotional and mental health needs of pupils and in some cases SEMH 
needs of parents. 

6 A falling school roll and fewer pupils on roll who are eligible for the Pupil 
Premium Grant.  This significantly affects school resources available to 
address the needs of all pupils. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading attainment and 
vocabulary among disadvantaged 
pupils in KS1 and KS2 

 Summer 2021 PSC results onwards will be in 
line or exceed national average. 

 EYFS reading assessments and the number of 
pupils achieving the reading ELG will ensure all 
pupils leaving the EY can read (and write) to 
age related expectations. 

 Monitoring of learning (book looks, engagement 
in class, formative and summative 
assessments) will indicate improved reading 
outcomes for pupils in LKS2. 

 Monitoring of learning (book looks, engagement 
in class, formative and summative 
assessments) will indicate improved use of 
vocabulary in oral and written outcomes of all 
pupils 

Improved maths attainment for KS1 
disadvantaged pupils  

The attainment gap between PPG pupils and their 
peers will not exceed the national average figure. 

Improved maths attainment for KS2 
disadvantaged pupils 

The attainment gap between PPG pupils and their 
peers will not exceed the national average figure. 

Improved writing attainment for KS2 
disadvantaged pupils 

The attainment gap between PPG pupils and their 
peers will not exceed the national average figure. 

To achieve and sustain improved 
wellbeing for all pupils in our school, 
including our disadvantaged pupils. 

 Qualitative data from student voice, parent 
voice and teacher observations. 

 An increase in participation in enrichment 
activities, particularly among disadvantaged 
pupils. 

To achieve and sustain improved 
attendance for all pupils, particularly 
our disadvantaged pupils 

Sustained high attendance from 2024/25 
demonstrated by: 

 The overall absence rate for all pupils being no 
more than 4% 

 The attendance gap between PPG eligible 
pupils (as indicators of the wider disadvantaged 
group) and their peers will not exceed 2% 

 The percentage of persistent absence will 
remain below 10% and the figure among PPG 
eligible pupils will remain below 6% 

 



 

5 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £75,130 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of a 
DfE validated 
Systematic 
Synthetic 
Phonics 
programme 
Essential Letters 
and Sounds, to 
secure stronger 
phonics teaching 
for all pupils. 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading (though not 
necessarily comprehension), particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

1, 2 and 4 

Purchase of 
PSHE and RSE 
scheme of work 
(Jigsaw) to meet 
new RSHE 
guidance and 
ensure we are 
explicitly teaching 
self-regulation 
through 
meditation 
strategies offered 
within every 
lesson.  

We know that many of our disadvantaged pupils 
find emotional regulation challenging and there 
is an increased correlation between 
disadvantaged groups and behavioural incidents 
in school.  

An improved whole school approach to the 
teaching of Personal, Social and Emotional 
education that provides explicit teaching of 
emotional regulations will support all pupils, 
particularly the most disadvantaged.  

 

Social and Emotional Learning - EEF 

1, 2, 3, 5 

Purchase of 
decodable books 
to ensure all 
reading books 
complement the 

The evidence is clearly set out in the Reading 
Framework. 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

1, 2  

(Nb. this will 
be partially 
funded by the 
PTFA) 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=emotio
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/


 

6 

phonics scheme 
in EYFS and KS1 

Purchase of 
National College 
Staff CPD 
materials to 
support ongoing 
teacher learning 

The Great Teacher Toolkit Evidence review 
clearly sets out the importance of Teacher 
knowledge and learning as fundamental to pupil 
outcomes. 
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Safeguarded 
release time for 
all curriculum 
leaders to ensure 
standards of 
teaching and 
learning in their 
subject positively 
affect pupil 
outcomes. 

The dimension of ‘Great Teaching’ as identified 
by Great Teacher Toolkit is: 

‘Great teachers understand the content they are 
teaching and how it is learnt This means 
teachers should have deep and fluent 
knowledge and flexible understanding of the 
content they are teaching and how it is learnt, 
including its inherent dependencies. They 
should have an explicit repertoire of well-crafted 
explanations, examples and tasks for each topic 
they teach.’ 

We recognise that in a primary context, 
investing in and developing subject specialists 
will ensure that we are able to support all staff to 
best achieve this dimension.  

1, 2, 3, 4, 5 

Deployment of 
HLTAs in KS1 
and KS2 

 

Ensuring that the quality of teaching and 
group/1:1 support and intervention is of the 
highest quality will support all pupil outcomes, 
as well as wellbeing. 

Teacher workload is further supported and the 
March 2020 report into teacher workload found 
a positive correlation between reduced workload 
and improved pupil outcomes. 

EEF -Small Group Tuition research 

Reducing Teacher Workload: Education 
Development Trust report 

1, 2, 3, 4, 5 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £25,140 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

On Track learning 
interventions. 

EEF -Small Group Tuition research 

Key findings - 

1, 2, 3 

https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.gov.uk/government/publications/reducing-teacher-workload-education-development-trust-report
https://www.gov.uk/government/publications/reducing-teacher-workload-education-development-trust-report
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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(After school learning 
intervention groups) 

While this format of 
support is becoming 
embedded in the first 
year, we will work on 
whole school learning 
priorities where pupils 
are identified 
according to need.  
Support staff then 
lead targeted 
intervention for 6-8 
pupils over 6weeks 
with entry and exit 
scores to track 
impact. 
These may become 
more cohort 
dependant in year 2. 

1. Small group tuition has an average 
impact of four months’ additional 
progress over the course of a year. 

2. Small group tuition is most likely to 
be effective if it is targeted at pupils’ 
specific needs. Diagnostic assessment 
can be used to assess the best way to 
target support. 

3. One to one tuition and small group 
tuition are both effective interventions. 
However, the cost effectiveness of 
teaching in small groups indicates that 
greater use of this approach may be 
worthwhile. 

4. Providing training to the staff that 
deliver small group support is likely to 
increase impact. 

5. Additional small group support can 
be effectively targeted at pupils from 
disadvantaged backgrounds, and 
should be considered as part of 
a school’s pupil premium strategy. 

 

Additional learning 
provision/platforms to 
be made available to 
pupils/families from 
home.  Including 
Mathletics, Times 
Tables Rockstars, 
Maths for Parents, 
Oxford Owl and the 
Oxford Owl e library 
for Letters and 
Sounds (ELS) 

An example of school based action 
research that supports the use of 
technology to support pupil 
knowledge retention - To what 
extent does technology enhance the 
acquisition of times table knowledge 
and the fast and accurate recall of 
times table facts? Hoxton Garden 
Primary School 

 

The Reading Framework 

 

 

1, 2 

Additional ELS 1:1 
phonics intervention 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.  

 

Staff will receive 
ongoing support from 
Phonics leaders and 
training materials 
from ELS 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. 
Targeted phonics interventions have 
been shown to be more effective 
when delivered as regular sessions 
over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 2 

http://viridis-schools.co.uk/wp-content/uploads/2019/03/To-what-extent-does-technology-enhance-the-acquisition-of-times-table-knowledge-and-the-fast-and-accurate-recall-of-times-table-facts.pdf
http://viridis-schools.co.uk/wp-content/uploads/2019/03/To-what-extent-does-technology-enhance-the-acquisition-of-times-table-knowledge-and-the-fast-and-accurate-recall-of-times-table-facts.pdf
http://viridis-schools.co.uk/wp-content/uploads/2019/03/To-what-extent-does-technology-enhance-the-acquisition-of-times-table-knowledge-and-the-fast-and-accurate-recall-of-times-table-facts.pdf
http://viridis-schools.co.uk/wp-content/uploads/2019/03/To-what-extent-does-technology-enhance-the-acquisition-of-times-table-knowledge-and-the-fast-and-accurate-recall-of-times-table-facts.pdf
http://viridis-schools.co.uk/wp-content/uploads/2019/03/To-what-extent-does-technology-enhance-the-acquisition-of-times-table-knowledge-and-the-fast-and-accurate-recall-of-times-table-facts.pdf
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Year 1 NELI (Nuffield 
Early Language 
Intervention).  
Targetted support for  
pupils in Y1. 

 

We would like to 
extend this back into 
EYFS from Spring 
term. 

The EEF – Nuffield Early Language 
Intervention  

Two randomised controlled trials, 
have both independently 
evaluated. The latest and largest, 
published in May 2020, involved 193 
primary schools. Staff in the 
intervention schools received 
training from Elklan and resources 
from the Oxford University Press. 
This found that children receiving the 
NELI programme made the 
equivalent of +3 additional months’ 
progress in oral language skills, on 
average, compared to children who 
did not receive NELI. 

1, 2 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £25, 710 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Emotional Literacy 
Support Assistant  

To support pupils with 
emotional literacy and 
pastoral needs 

EEF Teaching and Learning Toolkit: 
Social and Emotional Learning 

‘On average, SEL interventions have 
an identifiable and valuable impact 
on attitudes to learning and social 
relationships in school. They also 
have an average overall impact of 
four months' additional progress on 
attainment.’ 

1, 2, 3, 5 

Enrichment 
opportunities for 
disadvantaged pupils 

EEF Life skills and Enrichment 

Outcomes for disadvantaged pupils 
will continue to rise through 
opportunities for pupils to be 
recognised as confident members of 
their class, with some representing 
the school or attaining a leadership 
role.  

• at least 10% of pupils representing 
the school in competitive sport will 
be from the disadvantaged group (in 
KS2)  

1, 2, 3, 5 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention1
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention1
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention-1/
https://www.elklan.co.uk/neli/about-neli
https://global.oup.com/education/content/primary/series/nuffield-intervention/?region=uk
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
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• at least 10% of pupils representing 
the school in musical performances 
(including choir) will be from the 
disadvantaged group (in KS2)  

 • All disadvantaged pupils will take 
part in a club.  

• All disadvantaged pupils will be 
financial supported by the school to 
attend a residential in KS1 and again 
in KS2.  

• For teacher to talent spot and 
mentor pupils in class to apply for 
leadership 4 roles in school 
including, school councillor, pupil 
leaders and eco council. 

Expansion of CPOMS 
tracking to include 
pupil behaviour and 
aspects of parental 
contact.  

Staff training for 
CPOMS 

Enhanced and more ‘joined up’ 
tracking of behavioural incidents, 
attendance concerns and 
safeguarding concerns with a whole 
child narrative centralised record 
allows senior leaders to better track 
the needs of individual pupils and 
ensure that their evolving needs are 
met. 

3, 5 

Leadership team 
weekly pupil focus 
meetings (including 
safeguarding) 

Weekly review of disadvantaged 
pupil concerns with attendance 
leader and all safeguarding leads.  
This ensures that there is a shared 
understanding of the more acute 
needs of our disadvantaged pupils 
and their families to ensure that we 
are able to meet new and changing 
needs, as they arise. 

3, 5 

Embedding principles 
of good practice set 
out in the DfE’s 
Improving School 
Attendance advice. 

This will involve 
training and release 
time for staff to 
develop and 
implement new 
procedures and 
continuing to fund 
attendance/support 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

3 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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officers to improve 
attendance.  

 

Total budgeted cost: £ 125,980 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Desired outcome Evaluation comments 

1. To identify, 

track and support 

PP pupils who 

have been 

adversely affected 

by COVID-19. 

All pupil groups continue to be adversely affected by Covid 19 with 

ongoing attendance. 

Pupil learning needs identified through assessment cycle and pupil 

progress monitoring.  Intervention supports put in place, including On 

Track interventions.  See impact data below. 

2. To ensure that 

tracking and 

support of KS2 PP 

pupils raises the 

combined 

expected at end of 

KS2. 

63% Y6 predicted to reach combined expected in Autumn term 

predictions – this would be an increase of 4% from the 2018-19 figure of 

59%. 

3. To diminish the 

difference 

between PP and 

Non-PP pupils 

more consistently. 

This is an ongoing desired outcome as there remains a significant 

difference between PP and non PP pupils at KS2. 

Data to be added. 

4. To raise 

attainment of HA 

Pupil Premium 

pupils in Writing in 

KS1.  This remains an area of concern as there are currently half of our Y2 

pupils are working below the expected standard.  
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5. To provide an 

enriching and 

broad curriculum.  

This has been achieved as we have reached the refining stage of our 

curriculum.  Collection of further pupil voice will support this 

evaluation later this year. 

 

 On Track interventions Autumn 2021 – maths focus. 

 

All pupils followed maths Mastery Materials (with the exception of Reception who looked at number 

recognition and formation and completed an entry and exit assessment designed for this) sat an entry 

assessment and exit assessment set by Maths Mastery. 

To give a flavour of impact data across the group, I took the average entry score and calculated the av-

erage difference with the average exit score of the group.  Where a pupil was absent for the exit assess-

ment, I discounted their scores. 

 

 Average Percentage gain Pupils with improving scores 

Reception (not Maths Mastery) +60.1% 6/6 

Y1 (2 groups) +8% and +17% 6/9 

Y2 Awaiting data  

Y3 +16% 4/4 

Y4 +23% 3/4 

Y5 -10% 4/8 

Y6 -8% 3/7 
 

 

Nb.  

Y6 data is less reliable as the entry assessment was set as a homework task and it is not possible for us 

to know how much was completed independently. 

Y5 data is concerning and we are investigating with the member of support staff who completed the 

intervention.  The exit assessment was a high expectation – it may be more prudent to ask them to sit 

exactly the same entrance test again to ensure that true progress can be measured.  

 

Next steps – PPG data to be captured for next round of interventions as there will be a PPG focus. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

NELI Nuffield Early Language 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


